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and strives to bring to their highest point our inner powers by
harmonizing and directing them. The kind of humanism which
does not vanquish the temptation to become merely a literary
thing and one of life's luxuries cannot satisfy modern man. . . .
The modern humanism must insist that to be a man means to
serve men. The modern revolt against the Graeco-Roman
humanistic studies is due to their reduction to a mere literary
fact. Two gigantic forces, work and applied science of which
men have become more and more aware, have driven humanism
to its decline and an almost archaeological life. . . . Communism
thought of classical culture as of the intellectual product of
capitalism. . . . Fascism excommunicates no cultural values; the
legacy of the past belongs to it, and it will transfer the inheritance
to all Italians. It is true, however, that classical culture can give
rise to individualism and privilege whenever it restricts itself to
a literary refinement. . . . Gentile's reform has found itself dis-
armed in front of these difficulties.9
Bottai did not suggest that the classics should have only a
secondary part to play in education; but he said hardly anything
on the way in which they must be brought out of their archaeo-
logical life into the dynamic world of the Fascist era. It seems
clear that he did not dare to drop something which was too much
alive, and was content with promising a rejuvenation of the
immortals. Something more positive, which Bottai himself did
not call humanism, but which corresponded more to his view of
mankind, was to be found in the proposals for the introduction of
work into the schools, and in the conception of 'scholastic
service3. * There is felt the need of a junction between life and
the schools-----Why are the schools out of touch with life ? There
is one answer: life is work. Work, in its most popular and con-
vincing meaning is hand work; but the schools do not know, and
even despise, manual work; they are absent at a moment when
a real mysticism of work is coining into being. The schools are
treading a path which seems to be on a different planet from that
on which men sweat both for the satisfaction of their material
needs and for their belief in the redeeming virtue of the hands
wielding the tools. The same antinomy that people of culture
thought existed between the schools and sport is now asserted to
exist between the schools and work; work shall win as sport did;
and even more completely, if work is able to merge with culture.'
Research aiming at a classification of intelligence is based mainly
on work; and it is necessary for the new methods of 'psycho-
technics* to be applied in the Italian schools. *The myth of the
intelligence in seis disappearing; it is possible to give, through the
a portrait of the mind of each individual and to deter-